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Abstract
The right to be well is universal. Nestled within burgeoning international wellbeing literature, notions vary
regarding the distribution of individual and collective responsibility. Holistic education frames the promotion of
wellbeing in policy and potential for practice. Ecological systems, Appreciative Inquiry and a model of holistic
wellbeing, Te Whare Tapa Whā, underpin this analysis of wellbeing within education policy documents from
Aotearoa New Zealand. Text mining software was used to analyse seminal policy documents for wellbeing,
identifying concepts, categories and category clusters. Findings provide considerations regarding the
conceptualization of wellbeing within education policy as contextualized, relational and nebulous. We argue
that it is critical to explore the distribution of responsibility for wellbeing within education policy for the good of
all stakeholders.

(1) Objectives/purposes
The 2021 conference theme provokes an exploration of the distribution of responsibility for wellbeing within
education policy. We examine how wellbeing of stakeholder groups is woven across various policy documents.
We argue that it is critical to explore individual and collective responsibility for wellbeing within educational
settings of Aotearoa New Zealand.

Wellbeing is a slippery construct and is elusive to define (Ereaut & Whiting, 2008). Theorists investigating
wellbeing have elected divergent pathways in seeking a definition, some choosing to focus on psychological
wellbeing, others on subjective or experienced wellbeing (Keyes, Shmotkin & Ryff, 2002). Dodge and
colleagues (2012) describe wellbeing “as the balance point between an individual’s resource pool and the
challenges faced” (p.213). Yet in public and political arenas, with increasing popularity wellbeing features as a
ubiquitous term. The United Nations (UN) and the Organisation for Economic Co-operation and Development
(OECD) have been particularly influential in the focus on wellbeing within policy. In 2015, the UN envisioned a
world where there is an assurance of wellbeing, physically, mentally and socially. Their vision and focus
heightened global awareness of wellbeing across countries and sectors. The same year the OECD launched a
new project: The Future of Education and Skills 2030. The foundations and transformative competencies of the
project include physical, mental, social and emotional elements of wellbeing (2018). Prompted by international
developments, the current government of Aotearoa New Zealand has launched the first-ever ‘Wellbeing
Budget’.

Theorists agree on several characteristics of wellbeing: it is a construct that is multi-dimensional, complex, and
based on ‘good’. Capturing the ‘good’ characteristic of wellbeing, theorists champion ‘feeling and functioning
well’ (Waters, 2011). For the purpose of this piece, we draw on McCallum and Price’s (2016) definition of
wellbeing because it encapsulates its multidimensional and relational complexity as follows:

“Wellbeing is diverse and fluid respecting individual, family and community beliefs, values,
experiences, culture, opportunities and contexts across time and change. It is something we
all aim for, underpinned by positive notions, yet is unique to each of us and provides us with
a sense of who we are which needs to be respected” (p.17).

We note that in the literature the terms ‘wellness’ or ‘welfare’ are used interchangeably with ‘wellbeing’ while
carrying the same intended meaning (Brasfield, 2015; Pfieffer, 2017), whereas the term ‘flourishing’ pertains to
a high level of wellbeing (Huppert & So, 2011).

(2) Perspectives or theoretical framework
The United Nations Educational, Scientific and Cultural Organization states that “solid, coherent policies and
plans are the bedrock on which to build sustainable education systems, achieve educational development



goals and contribute effectively to lifelong learning” (n.d.). As Foucault notes, “every educational system is a
political means of maintaining or of modifying the appropriation of discourse, with the knowledge and the
powers it carries with it” (1972, p.227). Ogza builds on this notion adding that social and economic influences
also impact education policy (2000). Furthermore from a historical perspective, policy can be viewed as a
discourse reflecting a variety of influences and ideas over time (Hard, Lee & Dockett, 2018). Thus education
policy can be conceptualised as a narrative (Prior, Hughes & Peckham, 2012) within political, social, economic
and historical contexts, illustrating the power and potential of policy for public good.

The complexity of unpacking the interwoven nature of wellbeing across multi-layers and multiple contexts
prompted the adoption of a multi-theoretical approach (Tobin & Ritchie, 2012). We draw on three theoretical
frameworks to inform this analysis of education policy: ecological systems, appreciative inquiry and Te Whare
Tapa Whā (Durie, 1994). Conceptualizing education policy research through an ecology metaphor
(Weaver-Hightower, 2008) recognises the complexity and messiness of the policy process. Taking each policy
as an ecological system (Bronfenbrenner, 1979) that is “complex, interdependent, and intensely political”
(Weaver-Hightower, 2008, p. 154) highlights the multiple dynamics arising from stakeholder collaboration for a
policy issue such as wellbeing.

Appreciative Inquiry is the second theoretical underpinning for this piece. Developed for the business sector by
David Cooperider in 1986, Appreciative Inquiry provides a philosophy that focuses on potential, involvement
and cooperation to create positive sustainable thinking and change. Appreciative Inquiry provides a
strengths-based approach to the policy analysis, seeking explanations and possibilities to explore in
maximising potential.

The political imperative arising out of the bicultural setting of Aotearoa New Zealand, under the obligations of
the Treaty of Waitangi partnership, calls for both Māori (indigenous) and Non-Māori knowledge to inform policy
(Durie, 2011). In response to this policy setting, the third theoretical framework is a Māori model of hauora
(holistic wellbeing), Te Whare Tapa Whā (Durie,1994). Adopted within New Zealand health and education
sectors, the model is a house with four walls, each representing a dimension of hauora: taha tinana (physical),
taha hinengaro (mental and emotional), taha whānau (social) and taha wairua (spiritual). Each interdependent
dimension or wall requires development to metaphorically hold up the roof. Hauora provides a holistic lens and
multi-dimensional approach for wellbeing conceptualisation in this paper.

(3) Method, techniques or modes of inquiry
One of the key questions in public policy studies is when or under what circumstances is there a receptiveness
towards new (reform) ideas (Kingdon, 2003). A term frequently used, ‘policy window’ points to the temporal
dimension of policy formation, and concerns identifying the catalytic moment for policy change. In comparative
education policy research “we implicitly draw from a window of opportunity concept to explain the likelihood of
cross-national policy borrowing” (Steiner-Khamsi, 2006, p.670).

Considering policy as narrative (Prior, Hughes & Peckham, 2012), the notion of wellbeing spans fifteen policy
documents related to education. To do this we generated an initial list of concepts using automated text mining
techniques through the application of IBM SPSS Modeler (2018). This text mining programme was used to
address two common issues in document analysis: researcher bias in the qualitative analysis process; and
also examination of large sets of text data.

Five thousand concepts were initially identified from word frequency weightings inclusive of elementary word
associations following Prior’s (2014) content analysis that distinguish the most important concepts across the
documents. Wellbeing, as the third most common concept across documents, was mapped on a concept
cluster showing co-occurrent links between textual elements. Text mining algorithms applied rules of selection
and analysis to show the policy narrative of wellbeing told across these documents. Next the relative
occurrence of key concepts in groups of documents was tracked. Groupings were based on the intended
functions of documents.



(4) Data sources or evidence
Documents selected met the following inclusion criteria: generated in Aotearoa New Zealand; intended for use
in the education sector; released within the last twenty years; has legal status and/or referenced to an official
document and included reference to the construct of wellbeing. In performing this analysis, we firstly
acknowledge the diverse time periods, purposes and organisational influences across the collection, and the
purposeful mindfulness of these factors for the duration of the process.

The data sources included 15 policy documents: three curricula (MOE, 1999; 2007; 2017); system evaluation
and improvement (ERO, 2013; 2015a; 2015b; 2016); professional standards (TCANZ, 2017; 2018; NZCER,
2018); legal and regulatory frameworks (MOE 2016; 2017); and leadership guidelines (MOE, 2008; 2010;
2012).

(5) Results and Conclusions
Each of the following three category clusters illustrates how wellbeing emerges as a conceptualization across
education policy documents. Taking an appreciative approach, we highlight strong examples of nuanced
wellbeing for each category cluster.

1. Wellbeing as contextualised
The text analysis established a category cluster that emphasised stakeholder groups. Relative link strength
within the cluster indicated ‘students’, ‘leaders’ and ‘community’ strongly connected with wellbeing, whereas
‘teachers’ and ‘educators’ had the lowest levels of co-occurrence. The New Zealand Curriculum states,
"learning is inseparable from its social and cultural context" (MOE, 2007, p.34). Conceptualizing wellbeing as
diverse, situated and contextualised within an ecological frame (Bronfenbrenner, 1979) enables a
consideration of coherence and alignment within and across policy documents.

In terms of wellbeing in Aotearoa New Zealand, policy documents draw on bicultural perspectives that are
holistically and culturally contextualised. The challenge is to see the possiblities of indigenous knowledge while
attending to potential issues of appropriation through a de-contextual and tokenistic interpretation of Māori
constructs (McKinley, 2005). Thus wellbeing concepts in these policy documents lacked coherence across
ecological strata.

2. Wellbeing as relational and interdependent
The analysis found relative link strength indicating ‘practice’ and ‘relationships’ as highest levels of
co-occurrence with ‘wellbeing’ across policy documents. Wellbeing as a relational practice was identified
through the analysis, featuring in a dialectic sense that emphasises that both groups and individuals need to
be seen as a single entity “where each contains the other and cannot exist separately” (Alexakos, 2015, p.15).
Stepping beyond wellbeing promotion for stakeholders within ecological strata, some documents described a
relational interdependence of wellbeing between and across strata. Firstly, wellbeing as highly relational was
found within Te Whāriki, the New Zealand Early Childhood Curriculum (2017), which explicitly states “the
wellbeing of each child is interdependent with the wellbeing of their kaiako(educators), parents and
whānau(family)” (p.20). A second nuanced example was Tū Rangatira: Māori-medium educational leadership
(2010), where promoting wellbeing for learners, staff and whānau (family) was at the core of effective
leadership practice. Interdependence of wellbeing between stakeholders was nuanced within contextual
settings.

3. Wellbeing as a social and cultural mirage
As a nebulous social and cultural construct, wellbeing is found across the policy documents as a mirage.
Ereaut & Whiting (2008) claim, “wellbeing acts like a cultural mirage: it looks like a solid construct, but when
we approach it, it fragments or disappears” (p.5). Consequently, these authors argue for an approach to cater
for multiple discourses of wellbeing. Within the bicultural context of Aotearoa New Zealand, multiple and
competing discourses exist across policy documents. The single conceptualisation of wellbeing adopted in



these policy documents was Durie’s (1994) Te Whare Tapa Whā, which only featured in three curricula and
two system evaluation and improvement pieces. The remaining two-thirds of the documents were void of any
explanation of wellbeing, even if it was a document focus. A range of wellbeing depth occurred across
documents, from nuanced approaches in the key competencies in the New Zealand Curriculum (2007) to
explicit approaches in Health and Physical Education in the New Zealand Curriculum (1999).

(6) Significance of the work
In considering individual and collective responsibility for wellbeing within education policy, our analysis
revealed the misalignment of wellbeing concepts across ecological strata, highlighting not only the complexity
and slippery notion of wellbeing, but also the complexity of the policy process itself. However, examining policy
from an ecological and an appreciative perspective provides opportunities to see power and responsibilities
within the complexities. Additionally, policy documents written in partnership with Māori champion wellbeing as
interdependent and contextualised.

When creating ecological policy, the impact of development on differing scales, from micro to macro levels
requires consideration. Within Aotearoa New Zealand education policy, wellbeing as a concept has been
almost exclusively focused on students. Although our education system appropriately places student learning
and wellbeing at the core, policy also needs to reflect the ecological complexities of wellbeing. When
interdependently embedded in policy across ecological strata, wellbeing provides responsibilities and
possibilities for deliberate and ecological connections. Incorporating diversity within wellbeing
conceptualisation provides opportunities for researchers and stakeholders to embrace individual and collective
responsibility for wellbeing within educational settings of Aotearoa New Zealand.

References

Alexakos, K. (2015). Being a teacher | researcher: A primer on doing authentic inquiry research on teaching
and learning. Rotterdam, The Netherlands: Sense Publishers.

Brasfield, M. (2015). Wellness as a mitigating factor against burnout for public school teachers (Doctoral
dissertation, The University of Memphis). Retrieved from
http://www.proquest.com/products-services/pqdtglobal.html

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.

Dodge, R., Daly, A.P., Huyton, J. & Sanders, L.D. (2012). The challenge of defining wellbeing. International
Journal of Wellbeing, 2(3), 222–235. http://dx.doi.org/10.5502/ijw.v2i3.4

Durie, M. (1994). Whaiora: Māori health development. Auckland, New Zealand: Oxford University Press.

Durie, M. (2011). Indigenizing mental health services: New Zealand experience. Transcultural Psychiatry
48(1–2) 24–36. http://dx.doi.org/10.1177/1363461510383182

Education Council of Aotearoa New Zealand (2017). Our Code Our Standards: Code of Professional
Responsibility for the Teaching Profession. Retrieved from
https://educationcouncil.org.nz/sites/default/files/Our%20Code%20Our%20Standards%20web%20booklet%20
FINAL.pdf

Education Council of Aotearoa New Zealand (2018). The Leadership Strategy for the teaching profession of
Aotearoa New Zealand: Enabling every teacher to develop their leadership capability. Wellington: Education
Council. Retrieved from https://www.educationcouncil.org.nz/sites/default/files/Leadership_Strategy.pdf

http://www.proquest.com/products-services/pqdtglobal.html
http://dx.doi.org/10.5502/ijw.v2i3.4
http://dx.doi.org/10.1177/1363461510383182
https://educationcouncil.org.nz/sites/default/files/Our%20Code%20Our%20Standards%20web%20booklet%20FINAL.pdf
https://educationcouncil.org.nz/sites/default/files/Our%20Code%20Our%20Standards%20web%20booklet%20FINAL.pdf
https://www.educationcouncil.org.nz/sites/default/files/Leadership_Strategy.pdf


Education Review Office (2013). Wellbeing for Success: Draft Evaluation Indicators for Student Wellbeing.
Retrieved from http://www.ero.govt.nz/assets/Uploads/Wellbeing-For-Success.pdf

Education Review Office (2015a). Wellbeing for Young People's Success at Primary School. Retrieved from
https://www.ero.govt.nz/publications/wellbeing-for-childrens-success-at-primary-school/

Education Review Office (2015b). Wellbeing for Young People's Success at Secondary School. Retrieved from
http://www.ero.govt.nz/assets/Uploads/ERO-Wellbeing-SecondSchools-web.pdf

Education Review Office (2016). Wellbeing for Success: A resource for schools. Retrieved from:
http://www.ero.govt.nz/assets/Uploads/Wellbeing-resource-WEB.pdf

Ereaut, G. & Whiting, R. (2008). What do we mean by ‘wellbeing’? And why might it matter? Retrieved from
http://dera.ioe.ac.uk/8572/1/dcsf-rw073%20v2.pdf

Foucault, M. (1972). The archeology of knowledge. New York: Vintage.

Hard, N., Lee, P., & Dockett, S. (2018). Mapping the policy landscape of Australian early childhood education
policy through document analysis. Australasian Journal of Early Childhood, 43(2), 4-12.
http://dx.doi.org/10.23965/AJEC.43.2.01

Huppert, F. & So, T. (2013). Flourishing Across Europe: Application of a New Conceptual Framework for
Defining Well-Being. Social Indicators Research, 110(3), 837–861.
http://dx.doi.org/10.1007/s11205-011-9966-7

IBM (2018). SPSS Modeler Premium Users’ Guide. Retrieved from
ftp://public.dhe.ibm.com/software/analytics/spss/documentation/modeler/18.0/en/ModelerUsersGuide.pdf

Keyes, C. L. M., Shmotkin, D., & Ryff, C. D. (2002). Optimizing well-being: The empirical encounter of two
traditions. Journal of Personality and Social Psychology, 82, 1007–1022.
http://doi.org/10.1037/0022-3514.82.6.1007

Kingdon, J. (2003). Agendas, alternatives, and public policies, 2nd ed. New York: Longman.

McCallum, F., & Price, D. (2016). Nurturing wellbeing development in education. Routledge, NY.

McKinley, E. (2005). Locating the global: culture, language and science education for indigenous students.
International Journal of Science Education, 27 (2), 227-241 http://doi.org/10.1080/0950069042000325861

Ministry of Education (1999). Health and Physical Education in the New Zealand Curriculum. Wellington, New
Zealand: Learning Media. Retrieved from
http://health.tki.org.nz/Teaching-in-HPE/Health-and-PE-in-the-NZC/Health-and-PE-in-the-NZC-1999

Ministry of Education (2007). The New Zealand Curriculum. Wellington, New Zealand: Learning Media.
Retrieved from http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum

Ministry of Education (2008). Kiwi Leadership for Principals: Principals as Educational Leaders. Wellington,
New Zealand: Ministry of Education. Retrieved from
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Kiwi-leadership-for
-principals

Ministry of Education (2010). Tū Rangatira: Maori Medium Educational Leadership. Wellington, New Zealand:
Huia Publishers. Retrieved from

http://www.ero.govt.nz/assets/Uploads/Wellbeing-For-Success.pdf
https://www.ero.govt.nz/publications/wellbeing-for-childrens-success-at-primary-school/
http://www.ero.govt.nz/assets/Uploads/ERO-Wellbeing-SecondSchools-web.pdf
http://www.ero.govt.nz/assets/Uploads/Wellbeing-resource-WEB.pdf
http://dera.ioe.ac.uk/8572/1/dcsf-rw073%20v2.pdf
http://dx.doi.org/10.23965/AJEC.43.2.01
http://dx.doi.org/10.1007/s11205-011-9966-7
http://public.dhe.ibm.com/software/analytics/spss/documentation/modeler/18.0/en/ModelerUsersGuide.pdf
http://doi.org/10.1037/0022-3514.82.6.1007
http://doi.org/10.1080/0950069042000325861
http://health.tki.org.nz/Teaching-in-HPE/Health-and-PE-in-the-NZC/Health-and-PE-in-the-NZC-1999
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Kiwi-leadership-for-principals
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Kiwi-leadership-for-principals


www.educationalleaders.govt.nz/content/.../Tu%20Rangatira%20English%202010.pdf

Ministry of Education (2012). Leading from the Middle: Educational Leadership for Middle and Senior
Leaders. Wellington, New Zealand: Learning Media. Retrieved from
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Leading-from-the-
middle

Ministry of Education (2016). Health and wellbeing programmes. Retrieved from
https://www.education.govt.nz/ministry-of-education/specific-initiatives/health-and-safety/

Ministry of Education (2017a). Te Whāriki: He whāriki mātauranga mō ngā mokopuna o Aotearoa: Early
childhood curriculum. Wellington, New Zealand: Ministry of Education. Retrieved from
https://education.govt.nz/assets/Documents/Early-Childhood/ELS-Te-Whariki-Early-Childhood-Curriculum-EN
G-Web.pdf

Ministry of Education (2017b). National Administration Guidelines (NAGs). Retrieved from
https://www.education.govt.nz/ministry-of-education/legislation/nags/

New Zealand Council for Educational Research (2018). Educational Leadership Capability Framework.
Wellington: Education Council. Retrieved from
https://www.educationcouncil.org.nz/sites/de2fault/files/Leadership_Capability_Framework.pdf

OECD (2018). The future of education and skills Education 2030: Position Paper. Retrieved from
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf

Ozga, J. (2000). Policy research in educational settings: Contested terrain. Buckingham, UK: Open University
Press.

Pfieffer, T. (2017). Staff welfare: a critical management issue for schools. Independence, 42(1), 32–35.
http://independence.realviewdigital.com/?iid=152804#folio=38

Prior, L., Hughes, D. & Peckham, S. (2012). The discursive turn in policy analysis and the validation of policy
stories. International Social Policy, 41 (2), 271-289.

Prior, L. (2014). Content analysis. Psychology, Psychological Methods and Measurement.
http://dx.doi.org/10.1093/oxfordhb/9780199811755.013.008

Steiner‐Khamsi, G. (2006). The economics of policy borrowing and lending: A study of late adopters. Oxford
Review of Education, 32(5), 665-678. http://dx.doi.org/10.1080/03054980600976353

Tobin, K. & Ritchie, S. M. (2012). Multi-method, multi-theoretical, multi-level research in the learning sciences.
The Asia-Pacific Education Researcher 21(1), 117-129.

UNESCO (n.d.). Education policy and planning. Retrieved from
https://en.unesco.org/themes/education-policy-planning

Waters, L. (2011). A Review of School-Based Positive Psychology Interventions. The Australian Educational
and Developmental Psychologist 28(2), 75–90. http://dx.doi.org/10.1375/aedp.28.2.75

Weaver-Hightower, M. (2008). An Ecology Metaphor for Educational Policy Analysis: A Call to Complexity.
Educational Researcher, 37(3), 153-167. http://dx.doi.org/10.3102/0013189X08318050

http://www.educationalleaders.govt.nz/content/.../Tu%20Rangatira%20English%202010.pdf
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Leading-from-the-middle
http://www.educationalleaders.govt.nz/Leadership-development/Key-leadership-documents/Leading-from-the-middle
https://www.education.govt.nz/ministry-of-education/specific-initiatives/health-and-safety/
https://education.govt.nz/assets/Documents/Early-Childhood/ELS-Te-Whariki-Early-Childhood-Curriculum-ENG-Web.pdf
https://education.govt.nz/assets/Documents/Early-Childhood/ELS-Te-Whariki-Early-Childhood-Curriculum-ENG-Web.pdf
https://www.education.govt.nz/ministry-of-education/legislation/nags/
https://www.educationcouncil.org.nz/sites/de2fault/files/Leadership_Capability_Framework.pdf
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
http://independence.realviewdigital.com/?iid=152804#folio=38
http://dx.doi.org/10.1093/oxfordhb/9780199811755.013.008
http://dx.doi.org/10.1080/03054980600976353
https://en.unesco.org/themes/education-policy-planning
http://dx.doi.org/10.1375/aedp.28.2.75
http://dx.doi.org/10.3102/0013189X08318050

